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TO ENHANCE THE TEACHING SKILLS

Yogesh Popat
Principal, Delhi Public Elementary School,
Indore, M.P, India

Abstract - This paper depicts the utilization of
microteaching session for the analysis of attitude and
perception of teachers towards microteaching to
enhance their core competencies in teaching skill. The
session was conducted for three days at one of the day
schools in Indore, The Delhi Public Elementary
School. The qualitative and quantitative methods were
used and the presentation session was conducted for
the teachers to analyse the skills of group of 30
teachers. The finding of the study reflects that there is
a drastic build in confidence, attitude and perception
of the teacher before and after the micro teaching
session was conducted. A questionnaire and an
interview session was also conducted at the end of
every presentation and the finding shows that teachers
believed that this session gives a chance to understand
their weakness and strength related to their
professional teaching. The results also reflect that the
teachers were able to establish the skills of: planning,
demonstration, explaining learning  outcomes,
assessment and management of student’s behaviours.
At the end of the session teachers also agreed to
common conclusion that the microteaching session
must be the part of the routine process of every school,
which not helped them to build confidence and
improve their skill but it also helped to share the
teaching methodology among each other.

Keywords- microteaching, core competencies, teaching
skill, attitude, perception, confidence.

I INTRODUCTION

Teacher’s training has gained importance in current
education system and the conduction of microteaching
sessions is very much popular now a-days and opted by
many of the renowned educational institutions and
organizations. This method was first implemented by
Allen and colleagues as a part of experimental program at
the Stanford University, USA. This was considered to be
one of the innovations of that time. The structure was
developed at a later stage [1].

Education is the ancient concept in the history which is
now an important and integral part of our society. Since
1960, microteaching was considered to be an important
part of teacher’s training before they enter in the field of
actual professional teaching. The prefix ‘micro’ has an
origin from a Greek word which means small. It is a kind
of teachers training not only for the pre service teachers
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but also for the service teachers which helps them to
refine their skill, knowledge, way of demonstration and
more specifically the planning and execution part [2].

Success motivation is a key factor for an individual.
Microteaching aims at making the teachers adopt the
character they will have in the classroom. Video recording
and peer assessment has also proven to be a significant
way of assessment of microteaching of an individual [3].
Peer assessment also helps in developing higher order
thinking skills (HOTS) as far as the young generation is
concerned [4]. HOTS can be considered as a complex
mode of thinking which results in multiple solutions [5].
HOTS also includes metacognitive, critical and logical
thinking [6].

Nowa-days, the microteaching has also become a proven
tool to relate and utilize technology with teaching which
is very much needed in the present scenario. The teachers
need to update themselves with the current trends of
teaching, curriculum and recent advancement going on in
the education industry as far as India is concerned. The
effectiveness of these kinds of sessions entirely depends
on the participant’s belief and their involvement during
the session. The objective of this study is to analyse and
understand that whether these kinds of sessions are really
helpful for the teachers to improve their skills or not [7].

II.  BACKGROUND
Previous researches indicate that microteaching is useful

for improving the skills of pre service teachers as well as
the service teachers. Gorgen [8] in his research indicated

‘

Feedback

that the views of 24 pre-service teachers pose some
differences before and after the microteaching session.
Amobi [9] examined the significant output by including
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31 pre service teachers during second session of
microteaching. The study was streamlined to the recurrent
themes of reflectivity of self-and peer-evaluations. La
Maistre & Pare [10] in their paper indicated that getting a
degree is not enough to be a professional teacher for live
class room; they must be prepared through the transition
process.

1. PROBLEM STATEMENT

Training for the teachers especially for in service teachers
has always become a challenge as far as the Indian
education system is concerned. Following are some of the
factors of consideration:

(i) Gap between the training programs for the
teachers and existing evaluation system in Indian
education system.

(if) Complexity in the teaching process [11]

(iii) Always in the workshops and seminars there is a
talk about the required teaching skills but
practicing it to the mastery is always neglected.

V. THE CONCEPTUAL FRAMEWORK

The traditional teaching mainly focuses on the delivery of
the factual knowledge and it is more of teacher centered
instead of child centric. The teachers are the main source
of information and there is shift from teacher centered
learning to student centric learning. So, the role of the
teacher is very crucial and important at this point of time.
The microteaching method is one of the tools to fulfill this
requirement.

The conceptual framework of the microteaching process
comprises of four basics steps as indicated in Figure 1.
The four steps of the process are Acquisition of
knowledge, Acquisition of skill, Feedback process and
Transfer of the learning phase. [12,13]

Figurel. Basic Phases of the Microteaching Process [12]

The Knowledge acquisition phase is the beginning step in
which the teachers gets trained to various teaching
processes like lesson plan preparation, utilization of more
and more teaching aids, body language and other skills.
The colleagues can act as peer assessor for constructive
feedback and the learned methodology and training points
can be used for live classroom teaching and that’s what
we call the transfer phase [14].

In between the skill acquisition and feedback phase there
is a cyclic process which must be considered for getting
optimized output in microteaching session, the cyclic
process is indicated in Figure 2. While practicing
microteaching session the lesson duration must be kept in
between 15 to 20 minutes and the audience must consist
30 to 35 members. In the cyclic process of microteaching,
the first step is the planning of lesson plan by the teachers
for any pre-decided topic related to the subject. The video
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recording of the demonstration must be done and must be
shown to the presenters for self analysis. The peer
assessment or the assessment by an expert can also be
done for getting a better feedback. In the criticizing stage
the teacher’s micro lesson plans and demonstrations were
analysed and discussed. Again the process is repeated but
with the modified version by considering the feedback of
self analysis or analysis done by an expert or peer
analysis. Again the video recording can be done to have
comparative analysis of successive presentations by the
teachers. Also the peer and the teacher can show the point
of consideration or positive points of the presentation to
their critiques between the first and the second micro
lesson [15].

Planning

ts Teaching

Criticizing

Stages of
microteaching

Re- \

Teaching Criticizing

Re-
Planning

Figure2. Stages of microteaching [16]

V. CORE SKILLS APPLICABLE IN TEACHING

Teaching can be analysed by various teaching skills which
are nothing but the set of behaviour or any act that
facilitates teaching and learning processes directly or
indirectly. During the origin of micro teaching session in
1960s, around 20 teaching skills have been identified but
this figure has increased to 37. Few important skills are
listed below.

Lesson planning

It involves the preparation of the lesson which is
demonstrated during the session, the planning must be
done in terms of sequencing of the topics, time
management, relevance of the content and content to be
covered in an allocated time frame. A sample format of a
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lesson that has been utilized in this study is given in
annexure-1.

Presentation and explanation

This includes the clarity of the delivered contents and
understanding of the concepts. The sub components also
include effective beginning, involvement of the audience,
creating readiness, confidence, enthusiasm and proper
recap of the content or more specifically summary
explanation.

Ilustrating with the help of an example

The teacher should be able to relate the contents with the
real and daily life examples, which not only helps the
learners to understand the concepts more easily but it also
helps the learners to retain it for a long time.

Stimulus variation

Attracting the learner’s attention and binding them to your
way of content delivery is an imperative art of any good
teacher and it is of utmost importance in any teaching
learning process. The key components of this factor are
voice modulation, gestures and change in interaction
style.

Probing questions

Increasing critical awareness is very important for any
teaching session. It is important to allow and encourage
the learners to ask structured doubts, if they have and
clarify it at that moment only.

Reinforcement

This is the way by which the interaction between the
learners can be increased. Use of verbal or non-verbal
cues or a kind of quiz or any fun activity can serve the
purpose of reinforcement.

Using audiovisual aids

The video based instructional packages can be very useful
for the learners to understand the contents and researches
also reflect that the audio visual aids help to increase the
retention power of the mind.

Classroom management

Directing the learners by using proper instructions, seating
arrangement, restricting the unwanted and inappropriate
behaviour of the learners are essential parameters of this
skill. Table 1 indicates the summary of core skills needed
for microteaching as well as real classroom teaching [17].

Table 1 Core Teaching Skills

Lesson Planning

Probing Questions

e Content to be

e  Seeking Further

delivered

e Learning e Refocusing
Outcome

e Sequencing of the e  Awareness
topics

e Relevance

e Method of asking

e Time frame

Reinforcement

Presentation and e  Verbal Cues
Explanation
e Fluency e Non-Verbal Cues
e Understanding e Rephrasing
o Clarity e  Prompting

e Confidence

Audio Visual Aids

o Energy Level e Readability
Ilustrating with e  Appropriateness
Examples

e Interesting daily e Adequate

life examples

e Simple o Clarity

e Relevant Classroom Management

e Retention for e  Seating

long period Arrangement
Stimulus Variation e  Make norms

e  Gestures e Direction by

instructions

e Voice e Keeping students

Modulation in eye span

e Pausing and e Discipline

Focusing

e Interaction Style

e Calling students by
name

The main aim of microteaching sessions is to simulate the
teaching situation and project the learned skills in the real
classroom situations. Figure 3 reflects the 10 key
parameters in detail which must be considered as a ladder
for conducting microteaching activity and for getting
maximum output from the sessions [18].
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- : e To determine the level of attitude and perception
Orientation for Demo Lesson of in-service teachers towards microteaching.
NS e To utilize the academic potential of teachers for
providing much needed feedback.
e To enable the teachers to master some teaching

Delivery of Demo Lesson

Vi skills.
Creation of Microteaching Setting e To make the session to be meaningful and
¥ productive.
Discussion of Teaching Skill VII. METHODOLOGY AND RESULTS
/ The most widely used method in the field of social
Selection of Particular Skill sciences of descriptive survey has been adopted for this
7 research. Also three days orientation and demo lesson
presentation were conducted for all the teachers which are
Preparation of Micro Lesson 30 in numbers followed by questionnaire session and
Vi focused group interview. All the teachers of different

departments of Delhi Public Elementary School were

Practice Teaching Skill considered as a sample for the research. The Total

Vi samples are 30 in numbers. On the very first day the demo
Feedback lessons were presented by all the trained graduate teachers
2 5 (TGTs) followed by Primary and Pre Primary
Re-Plan, Re-teach, Re-feedback, Repeat Teachers on the second day and all the co-scholastic

departments on the third day. The duration of the demo
lesson presentations were kept 20 minutes and oral
Integration of skill and Delivery with Improved Perfornac ~ feedback was shared by the respective peer assessor and
the expert team which comprises of Mr. Dhruv Tiwari,
Director of the School and Mr. Yogesh Popat, Principal of

1 [

Figure3. Teaching ladder for effective teaching [19] the School. Sample Assessment form is reflected in
Annexure-2. The data collected was tabulated and

VI.  OBJECTIVES OF THE RESEARCH analysed. Five points Likert scale was used, extending
from strongly agree (SA), agree (A), undecided (UD),

e To boost up the level of confidence of in-service disagree (D) and strongly disagree (SD). The responses
teachers. were made before and after the conduction of the session.

e To develop procedure and internalize the steps
involved for live classroom teaching.
Tables 1, 2 and 3 will reflect the teacher’s perception,
prediction and attitude towards the

Tablel. Teacher’s perception on the impact of microteaching on their teaching competence

S.N. | Statements SA A ubD D SD Total
1 Microteaching session is going to help
me develop awareness of my teaching | 3(10%) 15(50%) | 5(17%) | 6(20%) | 1(3%) | 30(100%)
skills
2 Microteaching  will  provide an
opportunity to improve my planning 3(10%) 8(27%) 18(60%) | - 1(3%) | 30(100%)
3 Helpful for developing the actual
teaching skills needed for professional | 2(6%) 12(40%) | 14(48%) | 1(3%) | 1(3%) | 30(100%)
teaching
4 Will give me an opportunity to apply
my learned skills 6(20%) | 9(30%) | 14(48%) | - 1(3%) | 30(100%)
5 Will be helpful in determining my
strength and weakness 6(20%) | 3(10%) | 17(57%) | 3(10%) | 1(3%) | 30(100%)
6 Opportunity to learn by observing
others 6(20%) | 1(3%) 22(74%) | - 1(3%) | 30(100%)
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7 Will make me aware of what makes a
good teacher 4(13.5%) | 4(13.5%) | 21(70%) | - 1(3%) | 30(100%)

8 Will encourage me to learn classroom
management 6(20%) | 3(10%) | 20(67%) | - 1(3%) | 30(100%)

9 Will encourage me to develop
autonomy 6(20%) | 3(10%) | 20(67%) | O 1(3%) | 30(100%)

10 Will be helpful to organize and manage
the time frame 6(20%) | 2(7%) 21(70%) | O 1(3%) | 30(100%)

Table2. Teacher’s prediction on the effectiveness of the session

S.N. | Statements SA A ubD D SD Total
Microteaching: will help me to

1 boost my confidence in speaking | - 5(17%) | 24(80%) | - 1(3%) | 30(100%)
fluently
Will encourage me to apply the

2 ideas that | have learned in different | - 6(20%) | 23(77%) | - 1(3%) | 30(100%)
course
Will help me to determine the

3 Learning objectives - 3(10%) | 26(87%) | - 1(3%) | 30(100%)
Will help me to write an effective

4 lesson plan - 6(20%) | - 23(77%) | 1(3%) | 30(100%)
Will help me to use my teaching

5 aids effectively - 6(20%) | 23(77%) | - 1(3%) | 30(100%)
Will give me the confidence to stand

6 and talk before a class - 6(20%) | 23(77%) | - 1(3%) | 30(100%)

Table3. The attitude of the teacher’s towards micro teaching

S.N. | Statements SA A ubD D SD Total
Going to be time consuming -

1 1(3%) | 14(47%) | 12(40%) | 3(10%) 30(100%)
Going to be boring and stressing

2 session 1(3%) | 9(3%) 16(53%) | 4(13%) | - 30(100%)
Will force me to do difficult

3 task 1(3%) | - 29(97%) | - - 30(100%)
Will make me feel embarrassed while

4 presenting a demo lesson to my | 1(3%) | 20(67%) | 6(20%) | 3(10%) | - 30(100%)
colleagues
Will force me to prepare number of

5 teaching materials 1(3%) | 8(27%) | 18(60%) | 3(10%) | - 30(100%)
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Going to enjoy fully and will give me
6 an opportunity to appreciate myself for | -
choosing teaching as a career 2(7%) 7(23%) | 20(67%) | 1(3%) | 30(100%)

Tables 4, 5 and 6 will reflect the teacher’s perception,
experiences and attitude towards the conduction of
microteaching session after the conduction of the session.

Table4. Teacher’s perception on the impact of microteaching on their teaching competence

S.N. | Statements SA A ub D SD Total
Microteaching: helped me to develop -

1 awareness of my teaching skills 19(63%) | 9(30%) | 1(3%) 1(3%) | 30(100%)
Gave me an opportunity to improve -

2 my planning 19(63%) | 9(30%) | 1(3%) 1(3%) | 30(100%)

Helped me to develop the actual -
3 teaching skills needed for | 20(67%) | 8(27%) | 1(3%) 1(3%) | 30(100%)
professional teaching
Gave me an opportunity to apply my -
4 learnt skills 20(67%) | 8(27%) | 1(3%) 1(3%) | 30(100%)

Helped me in determining my -
5 strength and weakness 18(60%) | 10(33%) | 1(3%) 1(3%) | 30(100%)

Gave me an opportunity to learn by -
6 observing others 18(60%) | 10(33%) | 1(3%) 1(3%) | 30(100%)

Made me aware of what makes a -
7 good teacher 20(67%) | 8(27%) | 1(3%) 1(3%) | 30(100%)

Encouraged me to learn classroom -
8 management 19(63%) | 9(30%) | 1(3%) 1(3%) | 30(100%)

Encouraged me to  develop -
9 autonomy 20(67%) | 8(27%) | 1(3%) 1(3%) | 30(100%)

Helped me to learn how to organize -
10 and manage the time frame. 19(63%) | 9(30%) | 1(3%) 1(3%) | 30(100%)

Table5. Teacher’s prediction on the effectiveness of the session

S.N. | Statements SA A ubD D sD Total
1 Microteaching: helped me to boost
my confidence in speaking fluently | 28(93%) | - 1(3%) | - 1(3%) | 30(100%)
2 Encouraged me to apply that ideas -
that | have learned in different | 28(93%) | 1(3%) | 1(3%) 1(3%) | 30(100%)
course
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3 Helped me to determine the -
Learning objectives 26(87%) | 2(7%) | 1(3%) 1(3%) | 30(100%)

4 Helped me to write an effective -
lesson plan 25(83%) | 3(10%) | 1(3%) 1(3%) | 30(100%)

5 Helped me to use my teaching aids -
effectively 28(93%) | - 1(3%) 1(3%) | 30(100%)

6 Gave me the confidence to stand
and talk before a class 26(87%) | 2 1(3%) | - 1(3%) | 30(100%)

Tableb6. The attitude of the teacher’s towards micro teaching

S.N. | Statements SA A ubD D SD Total

1 Consumed lot of my time 1(3%) - 1(3%) | 28(93%) | - 30(100%)
Made me feel bored and stressed -

2 1(3%) - 1(3%) | 28(93%) 30(100%)
Forced me to do difficult -

3 task 1(3%) 8(27%) | 1(3%) | 20(67%) 30(100%)
Made me feel embarrassed while -

4 presenting a demo lesson to my | 1(3%) 2(7%) 1(3%) | 26(87%) 30(100%)
colleagues
Forced me to prepare number of

5 teaching materials - 22(73%) | 1(3%) | - 7 30(100%)
Enjoyable and gave me an

6 opportunity to appreciate myself for | 28(93%) | - 1(3%) | - 1 30(100%)
choosing teaching as career

VIII. CONCLUSION

Microteaching serves as a necessary training tool
for pre-service as well as in-service teachers to
improve their core competencies related to the
teaching learning process. It also helps to increase
the level of confidence of the teachers while
teaching and demonstrating the content in an
atmosphere of friendliness and equanimity. It can
be concluded that learning is a lifelong process
especially for the teachers. Learning is nothing but
the positive change in behaviour by experience or
training at any age. In accordance with these
findings, it can also be concluded that micro
teaching practices should be included as a part of
the routine process of any education organization
where it can contribute to improve the attitude and
perception of the teachers towards teaching
profession. At the end of the session of
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microteaching, Certificate of appreciation has been
presented to all the presenters. The format of the
certificate is attached in Annexure-I11.
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